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ABSTRACT '
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e .FOREWORO

The Issues of civil and human rights for,the handicepped have had a major effect

.on our society. Several pieces of federal leglslation, later adopted as st.Ote

regulations, have been at the forefront of change in the delivery of special eduCatIon

services. Thls legislation includes The Education for All Handicapped Chilen Act

(P.L. 94-142), The Vocalional Rehabilitatien Ac-`, Section 504 (P.L. 93-112), and Tbe

Amendments to the Vocational Education Act (P.L. S4-48;

All of these mandates describe our society's commitment to quality programs for'

handicapped Students°, including special atteAtIon to career and vocational development.

s.

Eacn law also outlines and requireS zdherencE to the .concept of "least restrictive

environment"--the notion that, to the maximum extent appropriate to their needs,

handicapped students should ly educated wItIl their nonhandicapped peers. A

handicapped student shoUld not be placed In a segregated or rostrIctive setting uniesS

it can be shown that the student cannot benefit from a less restrIctivl program,-Ayen

with the uie of supplementary aids and services.

These manuals have bpen do:A/eloped to clarift roles and r ponsi6ilities of school
. .

staff-and parents in providing programs to Meet the career an4 vocational eZlucation

needs af mildly.to moderately handicapped stUdents. I believe that you will find the

materials extremely helpful. I commend their use and application in:the 'interest of

forwarding our tommttment to the provision of outstanding educational ppoçtunItIes for

our exceptional students. .

,M1Chael1P. Marcase

Superintendent of Schog s
o .
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PREFACE

The Division of Carleer Education and the Divis on of Special Ed6cation of .the
School District of Philadelphia are proudrto introd ce this series of manuals on
critical aspects of career education for exceptio I stedents. Out dialogue in ,

planning these books has strengthened our cOnv4flon that including career education
insfructional.pals at every grpde level Is'es ntial to the development of an ,

appropriate program for all children.
(

%

The manuals refieq the Philadelphi chool District's efforts to implement the
folipwIng Career.Education'goals for captional students:

I. To assure that all students leave the Philadelphia schools'
4 wrth the skills, knowledge, and attitudes necessary to gain

and maintain employment or to continue their education
or training to the fullest extent possible '

*2e. To make af,1 career development and vocational programs
accessible to all students without megard to sex or other
traditival occupitional stereotypes

. %

3. To assurer the accessibility of all career development and
vocational programs to students with handicaps'

..

4. To increase schbol-related work site experiences and
employment opportunities for.in-school youth

5. 'Tovassure that occupationaCtrOning programs reipond to
the present and Projected employment needs of the community

. *

Faith in the ekceptional student's capabilities Is critical In achieving these
goals. Every student Can learn, and it is incumbent upon Us as educators,to ensure -

that studen'ts do learn to the beit of their Individual ability. An increased awareness
of career education priogramt and our related roles--as administrators, teachers,
counselors,,and parents--wfil foster the development of an educational program that
realizes the potential of each exceptional child. It Is with thls' approaCh mind \
that these materials have been developed, and we urge you to use them to improve
Instructional programs for exceptional studenfs.

A

Win L. Tillery Albert I. Glassman -
Executive Director Executive Directer
Division of Speaal Eaucation Division of Career 'Education

C
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c

The Alliance for Career and Vocational Education Is a consortium of schOOI_

dltricts jrom across 'the,country and the National Center for Research In, Vocational

Edueation at The Ohio State University. The consortium was formed so that school

districiS.and the hastional Center could work together on common priorities in career

SI
and vo,cational education.

.

Thls cooperative 4rrangement creates a "multiplier

effect" whereby each school district, in adgition

'to 'the outcoMes ahd services for which it-has.

contracted, also receives the products developed
I

by other Alliance memberS. Thus, school districts

are able to develop and implement comprehensjvil

programs at far less expense ihan would be possible

by worRing alone. The outcomes of the Alliance research and development efforts have

enabled meMber districts to proyide Increased,flexIbillty in career and vocational

education programs that address the needs of all students. Alliance, training programs

and ma+erlais have also enabled members to expand from traditional forms of instruction

to'the development and management of individuatized programs.

1



The enactment of legislation and the subsequent development of regulations and

guidelines affecting education for handicapped individuals have a major impact on

vocptjonal education and Its collaboration with special education.

The School District of Philadelphia contracted with the National Center for

Reseproh In Vocational Education, the Alliance for Career and Vocational Education, for

assistance with the development of a comprehensive staff,development plan for special

and Career educ;flon 'for handlcapPed youth. This project resulted In the development

of the Policy and Procedures Manual andielght role-specific training manuals that

comprise a comprehensive staff development package for collaboration between special

and vocatloaalseduCation In the School DistriCt of Philadelphia.

The materials have an overall theme of "Career Planning and Vocational Programming

for Handicapped Youth." The Policy and Procedures Manual is designed to provide a

conceptual and programmatic overview of the career planning and vocational programming

processes for handicapped youth In the Philadelphia School District. The manual

communicates Philadelphia's commitment to appropriate career planning and eocatlonal

programming for handicapped youth. The eight training manuals are dpsigned to be
-

re4vant to the specIfli needs for 4he following groups:

Administrators and Super visors

PHncipals

Teachers

Supp e Service Personnel

psycholog ts

.Student Evaluation Personnel

Counselors

4 Parents,
es.

4
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Each manual contains an over-View of the opportunities for each school staff or

faculty member to assist handicapped youth In career planning and vocational,education.

In addition, the manual contains role-specific
responsibilities, including activities

and projected outcomes.- -

Policy'and Procedures Manual

Major emphasis is(placed on the functions of the-Child Study Evaluation Team

(CSET) and the development of the individuslized Education Program (IEP) as structures

for conducting the assessment, evaluation
and ifollow-througb for vocational placement

and supportive services. The manual also includes informatIon on full service

implementation of vocational programming for handicapped youth and the procedUres

necessary for the monitoring and evaluation of programs.

The Policy and Procedures Manual further identifies the definitions and legal

impliCations that provide the guidelines for peOgrailmatic structure and focuses on the

peocess and procedures necessary to provIc19 cart,* plann1ng'and vocational programming .

for handicapped youth. Also included*are a glossary, several appendices and a -

ve-

comprehensive bibliography containing state-of-the-art reference materials.

,

The Policy and Procedures-Manual and role-specific manuals are to be presented as

a part of a comprehensive staff
development plan designed to assfst school staff In

providing career planning and vocational programming of the highest quality.

o
5
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LEGISLATIVE IMPLICATIONS

I

The role of the scpool O'sychologist is changing.and b-oadening dramatically. The

availability ofvocattonal education programs is being extended steadily to handlzpped

students.

In the recent past, most.school psychologists and vocational educators had little

A

or no interface. School psychologists hesid traditionally served as "gatekeepers" to

special education; that'is, deterMining which students Were eligible to enter special:

education prcgrams. As most students were Identified at the elrentary school level .

1

and vocational educators served secondary'school students, there was no mutuatly served

group of students. Fuethes, exclusionary practices often prevented those students

Identified as hanaicapped from receiving vocationel education services. All of this Is
. .

changing, tn large measure due to legislative mandates.

sc.

Alook at Legtslation

Public Law (P.L.) 94-142,.The Educatioml or All Handicapped Children Act of

1975 states that public agencies wilt ensure equal access to and availability

of:vocational education for handicapped students. Vocational education 14 to

be a part of the-free; appropriate education for the handicapped: A written

Individualized EduC.;tion Program (1EP) plan is mandated for each handicapped

student.



P.L. 94r-482, The Vocational Amendments of 1976, set asidI 10 percent of the -6

total grant for handicapped students.

P.L. 93-112, The RehabilitatlonvAct of 1973, mandateethat handicapped students

are to be educated along wisth students who are not handicapped, to the maximum

extent appropriate to the needs of the handicapped students. -This is commonly

referred to as providing the least restrictive environment. .

With therenactment of Public Law (P.L.) 94-142, the Education for All Handicapped

Chlidren Act of 1975, the working relationskip of the school psychologist with all .

school personnel changed. School psiebiologists now play a key role in the mandated,

4 continuous, multidisciplinary team assessmegt, placement, and program planning

processes for handicapped students; they must have an interactive relationship with

staff, parents, and progeams.

To bridge potential gaps between vocational educators and school psychologists,

each of these professional groups must know more about the needs and competencies of

the other.

It is critical that school psychologists now-functioning in vocational education

settings quickly develop extensive expertise in vocational programs, in addition to

their extensiv, knowledge of special education programming. It can be assumed that in

a brief time period all school psychologists wirl need such expertise.

14
10



Vocational Education

Some fundamental 'concepts are briefly introduced in this manual. Bibliographic

references provide excellent sources for further skill development.

There are six levels ofmodifIcation of vocation;I education fcr handicapped
.

students. The school psychologist needs to become fam lar with each level and the

opportunities or: optionS avallabie:to a student each ievel. The following

chart will assist tpe psychologist in ptacement activ)ties, and prepare him/her to

tork with the vocaft-onal teacher in desigAing individual educatidh plans for students.,

Work
Activity
Center

Teaching job and
related skills usini

power401 methodorogy

Workshop Program

raining and production activities -
a sheltered workshop with low Student-
to-staff ratio

SpeCial Vocational Education

Approved vocational programs in centetjfor handi-
capped pupils who experience difficulty In large school
settings.

Regular Vocational Education

Programs in Comprehensive High Schools, Area Vocational Technical
chools. and Skills Centers adapted with special materials, equipment

and personnel.

Regular Vocational Education
No Special Support Services

Table 1: hierarchy of options for voCational ducation of handicapped pupils,
from least in most reitrictive.

.



Competency-Based Vocational!' 1 iistr uctIon

All students in voc.ational education programs will be exposed to the
N.

competency-based Instructional appr . Assessment of the student In direct.relatfon

hose competency-based programs will beconria primary focus fOr the school

. ..
. . . -....

ogistrs diagnostic services.

In providing all students with JOb skills through vocational education, the school

district is utilizing what is cAlled ipmpetency-Based Vocaticral Instruction (ma).

AL

it is important to understand some basic points about'this unique type of instruction.

Special and vocational educators are faced with the challenge_of preparing

students with the entrrlevel Job skills to respond to technological advances and

clianging work force needs. is important for teachers to determine the criteria for

successfurperformance of specific job skills-and to khow when and how to assess those

skills effectively. Teachers need to know how the labor market in certain occupations

will vary, and how their prcsrams can adjUst to meet changing labor requirements.

Teachers are also ficed with the challenge of preparing students with entry-level job

skills and the ability to perform effectively in the world of work:.

Competency-based vocational instruction offeFs a systematic and flexible

instructional approach to'address the challenge Of teaching new work skills. CBVI is

-1 6
12



responsive to the different learning characteristics and learning styles cif students
b_

.and can incorporate a variety of teaching strategies. This instructional method spells

out performance requirements in the form of objectives and provides step-by-step

directions that lead students toward competency, or successful demonstrated

performance of job tasks. CBVI is a flexible, systematic approach in which students

work at their own pace in an individualized program. Using a sequence of performance

objectives and learning experiences cc activities, students work toward successful

performance of occupational tasks. Their performance is evaluated on the basis of

criteria stated in the performance objective,

Competency-based Instruction is an approach to vocational education In which ther

student is required to decoonitr;te mastery of identified,tasks in order to achieve

entry-level competency for4an occupation. Actual performance of a task ensures that

the student has not only the cognitive imowledge required but Also the ability to

perform,operations that we essential to the job.

Characteristics of a Competency-Based Vocational Iristruction (CBVI) program are as

follows:

:.',1.i..... . .

. d

.'

The CBVI program is based upon'employer4Wred competencies needed by 4

entry-level workers in specific occUpations. The skills, knowledge, behaviors,

or attitude* can be demonstrated so that the teacher can assess a student:Is

:actual perforMance as identified in specific evaluation criteria.

13
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Students know what their.own learning_ objeatives are before they start using

InstructiOnal materials. Performence objectives let the student know the ,

skills that will be learnqd and the criteria to be used for determining whether

mastery,has been achieved.

The student's learning process and initructional materials are individualized.

The.stuant's program is self-paced, within reason, and learning activities are

tailored to meet individual learning styles and characteristics. Students are

provided with simulated situations in crder to practice and demoqstrate their

skills in an occupational setting.

.

The student participates in planned supplementary activities and uses resources

designed to reinforce the learning activities. The student does not work alone

all the time and "frequently.participates in demonstrations, group activities,

and so forth.

The instrucilonal\progr'em isdesligned to provide immediate evaluation and

feedback after ec learning experience. SpecIfic, criterion-referenced

évaluation devices a-e used to assess the studentl's progress and performance.

4

Assessment of the s udent's performande is used as the pdmary source of t

evidence fcr determ fling entry-level competency. Objective evaluations of the

student's knowledge skills, performance, and attitudes are completed prior.to

certifying the stude t as competent to perform entry-level tasks,within the

given occupation.

The operational units are generally stff -contained'and inctude ail of the

essential Information to accomplish the expected performance. _Octasionally,

outside refer6nces are required when the student can best obtain the

informaticm from the original source or when trT referende is conpidered to be'

aotandied by 'practitioners in the occupation.

18
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o The teacher's and student's roles change. T e teacher is a manager or

rfacilpator, of Instruction rather than a ispenser of information. The
teacher evaluates a student's performance en thai student is ready to
demonstrate mastery. The itudent is Involved in planning the program, seeking
help when needed, and'aietaining awareness of,prcgress.

These characteristics of CBV1 programs are based on sound Instructional practices

and contribute to a solid foundation for vocational curriculum development.

Job Placement and Follow-4 Services

Job placement And follow-up services need to be provided so that handicapped

students may secure and maintain 0 job that Is suitable tO their interests and
,

abliities. Many of the services for the handicapped are the same s they are for the

nonhandicppped. These rhclude:

to Referrir stUdents to Job openings

Ins lng Stuaents in job-searching techniques

Taking job orders hrom eMployers and listing jobs

Following-up on placements of students in Jobs

Soficiting jobs for listings

The following are three major services the psychologist offers in wovlding

appropriate vocational educationin the least restrictive environment:

Assessment services

Consultation services,

Counseling services

".

15, 9



Sections on assessment and consultation_ services appear in this manual. School

psychologists dre referred to the_counselorts"manual for relevant materials ori

vocational counseling.

Selected tas4s for scipol psychologists functioning in vocat.lonal programs

include; but are not limited 'toithe following;

Develop or select, administer, and inteetret a variety otinstruments for

educational/vocational assessment in collaboration with multidisciplinary team

members.

Translate the resulting assessment data into approprinte educational, decision -

making, and behavior management prosrams.

Asgist,students with career, education, personal P.lanntng, and problem solving

skills.

Make appropriate reierrals and act as a lial-stgCetween school and referral

agencies in the community.

Assist learners through work with teachers, cdtnselors, parents,-

administrators, peers, and,employers.

Develop, implement, and evaluate consull'ative prcgrams for faculty related to

assessment and program planning,strategies.

-4 Select and recommend special instructional methodologies appropriate fdr

individual and group settings for the handAcapped.

Develop and implement gtrategles to facilitate improvement in self -concerrr,

attitudes, values, and Cnteractions with others.

Evaluate student program throggh the IEP review and revision process to acquire .

evidence of the effectiveness of vocatiOnal sducation programs.

()
16
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Assessment Services

G5

The school psycholgist is involved with the handicapped student from the time the

student is identified as needing'special education to the time the student leaves the

aublic school system. The psychologist's initial assessment of the student and

subsequent interaction with par s, teachers, and supportive services staff is

critical to the student's educational success. The ability of the psychologist to

communicate with the parents and to develop a team working relafionshi- with schObl

staff paves the Way for the student's success in the public school system.

The sthool psychologlit's ability to contribute meaningfully to vocational

instructional planning and decision makinj begins wIth formal-informal testing in the

following areas:

individual tests of mental functioning

individual tests of visual and motor funct)oning

fridividS1 achievement end periOnality tests

Aptitude and environment assessments

Work,sampling

A Job analysis

.410.

0'
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A more complete description of the assessment,process Is provided In the Student

4,Evaluation Personnel manual, which should Pe carefully reviewed. Some selected
.

vocational evaluation systems are described In Appendix S.

Vocational asseslent must be comPTeted as the 1EP Is developed. Vocational

.
,

,.

assessment provides insight Into stadents4 vocational pqential--their abilities,

...

interestsand-the work environment best suited 10 them. Assessment must be
. i .

multidisciplinary and nondiscriminatory. Assessment instruments and techniques musf
o 1

test what they purport tq test. Assessment can be both formal Ause'of standardized
- /5a

tests) and informal (use of observation, wor.k tryouts, work samples, ctass tryouts, and
4 4

other means). '

-Vocational assessment is compl'eted for instructional decision Yoking, not
%

,classification purposei. Rather than merely labeling a student as "educationally

A
blind" or of "low average intelligende," diagnosis for decision making focuses on

recommending procedures that the teacher, parent, counselor, social worker, ce

therapist should use to assist with the,student/s.deve2pment. The ability of the

school psychologist to relate formal and Informal test results to all aspects of -

/ *

competency -based instructional programs will be the key 4actor in assessing the utility'

of-assessment data. The psychologist must have some knowledge of competency-based

Corsi's*. *

18
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Special Considerationsln Testing the Handicapped

Examiners may deviate from standardized testing procedures 'ha accommodate the

'needs of the student as long as this is noted in the assessment report. In fact, with

certain handicapped students it best suits student needs if the examiner does deviate

from the standardized procedures:-Citudent with a manual disability may not be able to

pick up small blocks but may be able to handle large ones; braille or brally presented

versions of a test may Ile needed for a blind student; signs/fingerspeiling of test

Itens may be,required for the hearing impaired.

p

Keep in mind that even though adaptations may be heeded-for many students, the

..validlty and reliability of the original standardized test will be altered when the

Jest is modified. Even with modifications, test conditions for the handicapped are nct

equal to those for their nohhandlcapped classmates. For example, a matching test that

is administered orally to blind students may requIre that students store more

infOrmation in their mihds than would be required of sighted individuals reading the

. %test to themselves.

Special considerations, then, do need to be taken into account when testing

handicapped students. Some generally accepted testing practices recommended by

professionals who have expertise in testing and assessihg handicapped students are as

19 23



Determine the degree of handicap and its effect on the student's understanding

and performance on a test.

Use practice items to assure understanding of procedures.

Minimize anxiety by administering easier items first.

Administer performance items first if handicap limits verbal ability and verbal

items first if handicap limits performance ability.
t.

Arrange physical. surroundings to accommodatellandicap.

Allow extended time'llmits it test Is measuring cppacity for-performance of a

task.

Shorten test periods to aCcommodate fatigue.

Preparing a. Vocational Assessment Report

Following a comprehensive vocational assessment of a student completdd in

collaboration with CSET meoters, a report should be prepared that reflects the state of

the student's vocational aptitUdes, interests, assets, limitations, 'and siiecial needs

for vocational placement. Several items should be cops4red -When preparing the

assessmen! report. They are as follows:

Develop a standardized form. It helps ensure comprehensiveness and can be

used for baseline data to monitor progress.

24
20
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Give Concise information for determining the student's placement 1pr

appropriate vocational education.

Prepare the report with full knowledge that parents, school personnel, and

other members of the IEP team will read and use the report.

Avoid unfounded judgments. Report in clear, objective style.

Stress the. student's strengths. Avoid any emphasis On exclusionary statements.

ComponentS othe assessment report should include the following:

/) Readiness skills for assessment :

Specific tralts-assessed (such as behavioral, aptitude, motor, and so forth)

Results of the various compoMents of assessment "uch as test results, work

sample results, puduction records from workshop or prevocational activities,

results of 441oratory course tryouts, and results of vocational tounsellng

Specific problems in various areas of assessment

Major assets

Determination of current potential for vocational trainlnp and placement

4Supportive needs required to achieve vocational success (medical help,

qpsychological counseling, social skills development, academic remediation)

Physical modl(fications of equipment and facilities that are needed in,the

vocational training area

Recommendations for follow-Up services

Recommendations for vocational training and placement

21 25
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The Individualized Education Program (IEP) Man

School psychologists are nom expected to play a comprehensive role in the process

of relating vocational program planning, in the development of the IEP. Possible roles

for school psychologists,relalad to each mandated compahent of the IEP follow:

Components of the IEP as Required PoSsibIe Implications for

by.P.L. 94-142 School Psychologists

A statement of the student's present

levels-of educational performance

A stateMent of annual goals, including

short-term instructional object(ves

26
on,

_An educational histor'y "worku0

prepired in writing for the 1EP

team

Administratjon of aptitude,

work interests, general

intelligence, achievement, And

self-appraisal tests, and so

forth

Counseling interviews with,

students and Parents to

ascertain educational, and

occupational interests

'Consultation with faculty and

school coUnselor relative'ts'

student's special needs



A statement of the specific spetial

education and related services to be ,

%provided to the student, and the extent

to which the student will be able to

participate In regular educational

sprcgrams

c.

'The Projected dates for duration of

services and anticipated-duration

of the services

Appropriate objective criteria and the

evaluation procedures and schedules for

deterthining,.on at least an.annual basis,

whether the shcrt -term Instruttional.

objettives we being met,

ConSultation

Consultation with-faoult;'
. ,

relative to six:kW neVt
students

Consultation with supporting ,

service staif

student needs -
*

Consultation with.faculty

relative to special needs. of

students

4

Administration of achievement

'and self-appraisal tests

Preparing written progress

summary,for IEP conferences

To tacit tate mainstreaming, vocational teachers can sreatly benefit,from

infor'ination,about,instructional and behavioral management techniques that work most

effectively with handicapped students. ,The consultation servicei available to
.

vocational teachers and support staff from the school psychologist tould include the

following:

Consultatioq tó,design individual behavioral management programs for.

handicapped students

Consuftatitn to deSign individual Instructional programs for handicapped

students

2



-

AsSMWwith _general curr icu um development

_. ,ssistance 1.n modifying-the school environment, labs, and equipment for
handicapped students ,

Identification of potential 'learning rates for students so that vocational
teachers can have reasonable expectations for each student

Ttrough consultation, the,psychologist can wor7k with vocational teachers to:

Update skills for working with handicapped students

Introduce teachers to new skills

Help teachers understand the unique behavioral andlertning characteristics of
handicapped. students

_ __
- ,

The _newjr-ofe of- tfle school psychologist in supporting vocational education

programs for_the handl-capped is a challenge that can yield great benefits; Each school_
psychologist will be expected tc; meet that challenge by applying his/her expertise to

the. fu I lest. extent.

24
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,SPECIFIC ROLE RESPONSIBILITIES,FOR PSYCHOLOGISTS

--f



a*

Specificilesponsibilities Grid

In crder to assist the school personnel In accomplishing their tasks, the School

District of Philadelphia and the Alliance staff have developed a specific

responsibilities grid. The grid consists of fivecolumns. These columns .provide the

faculty/staff member-with descriptions of the elements necessary to meet handicapped

A
studente.needs onder a given circumstance. Me five column headings are as follows:

,

I. Initiation of Task- -This column presents a specific situation to which.the

faculty/staff member needs to react.
. .

2. Task Description - -This Column presents the specific tasic that must be,

performed, given*the situation identified)n the first column.

Tools and Equipment - -This column presents specific Items (records, tests,

assessments, standards, guidelines, etc.) that will be needed to accomplish

the tasks described in column two.

4: Personnel Interface- -This column assists the faculty/staff member in

Identifying thosePeople who should be Involved directly'or indirectly n

' ,accomplishing the task described In column two.

5

5. Specificil)utcomes- -This coluMn provides the fa0 culty/staff member with,specific

infcrmation that needS to be obtained, oe a specific activity tpat shou)d be

accomplished through the task described in column two.

This grid presentation enables the faculty/staff perscm to see at a glance what

Is needed, under what cir,cum;tances, and how to accomplish the specific task.",

29
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JOB TITLE Psychologist

DEPARTMENT

.)

F.

Cl1nic41 Services

Page 1 of ,2

k

Initiation of

Task-
,

1

'

. .

Task Description

.

.
.

'0... Referral for.initial
kevaluation or for reevalua--relevence
tion

.
i

1. Participate in pre-CSET and consiider
1.

of-long range efteer education/
!,

vocationaleducaton programming 4or the
student.

.

.
.

.

r

2. Request for evaluatidn
a4d result of pre-CSET

...-
.

' .

,

,

. .

,

4r
,.

: .

.

2: Conduct evaluation to determine':
o'intellectuq. functioning

or levc1adapiive behavi
.

social and eiotional adjustments
.

academic levels
careei awareness/prevocational skill

level

.

- .

,

-

.

e

:3. Completionl-of all -,

evaluations
-

.

.

.

3. Partiepate An CSET meeting'
-._ .

*0. 0 .

- .

.-

....

.
. , .

.

4. Request of parent(s).
'or administrator

.

.

_A.

41Partidipate in IEP conference
. .

.

.

. .
1

32 .
.

.
.
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4

REPORTS TO Dtstrict Superintendent

CLIENTELE - Handicapped Students

Tbols/Equipment
personnel,
14,54face )

Specific

Outcome.
. .

1. dfscussion/re-
View of records

background
informatlon

I% other CSET
meMbers

1. Recommendations
for evaluatiou,and
identification of eval-,
uation and persdnftel,.

who will evaluate 4'

2. formal and in-
formal'assessments
using standardized
apd non-standardized
Instruments

i classroom
'observations

interviews of
parent(s),,teathers,
and others' .

2. student
parent(a)

teachers
administrators
counselor

14

3... evaluation,
results'and reports

?

3. other CSET
members

student, When
aPpropriate

(

2. Descriptions of
-

levels of funetioning
in each area integratal
into diagnosis,and
recomtendationafar.
programming-

3. Diagnosis and
recommendation £or
piogramming to include
career development
:activities

4. 01, IEloAcument

team report
evaluation

reportt

4. patent(s)
. saoot staff aa
designated by princi-
pal

student, When
approPriate'

4. Apptopriate .

educational plapning
for the student as
delineated on the TEP

14t



JOB TITLE Psychologisi

DEPARTMENT Clinical Service

Page 2 oU2

Initiation of

Task

. I.

.

Task Description

.

5. Administrator or ,

teather raquest includad
on the ItP

-

. .

. .

,

5. Provide consultation to instructionar
personnel relative to instruction and behavior
management techniques for individual students

% .

.

. ,

.

.

.

r

-

'

'

N. .

.

_

.

4

.

.

.

-

,

.

. . -
.

. .
. .

i . . ,
.

..

. .

.

S .

i

1
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'REPORTS TO _District Superintendent

: CLIENTELE HandicaPped Students
,

. 4-

.

-ToolS/Equipment

,

.

Pergonne4

',Juterface '

.
.

.
.

Specific
. Outcome

.

. observation
winterView

reView of '

previous recoi'ds

% . .

.

.
,

, .

5. .4, special education
teacher

student,'as,
appropriate

,

pakent, as
Appropriate

career education/
vocational education
teather(s)
4 counselor

Administrator
,

.

5. Clearer under-
standing of child.'s

needs, increased_
teadher effectiveness .

slong,wAth Changed
staff attitudes and'.
implementation of IEP
and/or retommendations
for modifications. of
IEP

. (

, ,

.

.

.

.
'. .

-

.

.

,

. ,

.
1 .

1
a

.

.
.

.

I

' I

,

-

c
a

t . o
:

.

. .

.
.

.

.
c.
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SUMMARY

The role of the school psychologist as it is extended into career planning and

vocational programming requires cooperative and collaboi.ative relationships between

psychologists, teachers, and administrative personnel. The assessment of th40

handicapped studeels academic and motor skills, and the prescription of appropriate

learning attivities adobjectives coupled with evaluation techniques ere fhe

responsibilities of the school psychologist. In addition, the psychologist is involved

In counseling, consulting with, and providing training to admInIstrators,.teachers,

parents, 'and other supportive service staff. 'It Is Important that all of those who

come into contict with and.provide assistance to handicapped students emphasize the

s.,!!entsl potential rather'than +hose things that the student cannot do. The
Th

-
psychologist playi an Important part In providing sufficient inforination about each

student to ensure that this happens.

-

in order to further assist the psychologist, the Philadelphia School District

_

personnel, In collaboration with the Alliance St , has developed a grid J;,4

responsibilities., The Specific role responsibility grid will assist the psychologist

2.tin carrying out the various tasks.
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Entries in this bibliography were collected and catalogued fcr,use by
psychologists in the Philadelphia School District.

. The objectives are to provide assistance--

in the identlfIcaticm of materialf to be utilized for both

general curriculum and specializedlprograms;

locating materials that present prccedures and methods for

serving both special education and vocational education.

Entries in this bibliography were identifed through literature searches of the
Educational Resources infcrmation Center (ERIC) Clearinghouse which consists of:

4articles from over 700 journals Indexed by the Current Index to
Journals in Education (C1JE) and

research reports, papers, bibliographies, and books indexed

by Resources In Education (RIE).
.

Insofar as possible, each cstalog en:try gives the title, developing institution or
author with address, date, number of pages, and price. An abstradt follows which is
drawn in most cases directly from the ERIC entry. ,Entries with an "ED" number included
may be obtained in microfiche (MF) or hard copy (HC) from the ERIC Document

Reprcduction Seryice, Leasco informs:Hon Products, 4827 Rugby Avenue, Bethesda,
6Maryland, 20014.

o
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ED153045 08 CE015751

A System of Management.

Schwartz, Stuart E.

Florida Univ.; Gainesville Coll. of Education

.7197. 17 p.: Photographs throughout booklet may not reproduce

well. For related documents see CE 015 749-754.

'Spionsoring Agency: Office of Educction(DHEW),

Washington, D C.

Bureau No.: 498AH60166

Grant-No.: G007604050

EDRS Price - MFOI/PC01 Plus Postage.

Language: English.

Document Type: cussmom MATERIAL (050)

Journal Announcement: RIESEP78

' One of five booklets designed to help vocational education,teachers and

administrators relate more.effectIvely to handicapped students in their classrooms,

this hOoklet focuses on educational management as a plan for responsibility which

requtres interlocking relationships between several agencies to do its Job.

Decision-making limits and how interactions between different groups affect management

are discussed to give educators an understandtng of how to work with management to give

handicapped, students the education tpey deserve and are entitled to by law.

Specific topics discussed Include the following: agencies responsible for management

(federal, state, local, school center), designing,an individualized educational plan,

an individualized educational plan staffing, funding formula, and program evaluations.

A'self-test is included for pre.and 'posttest evaluation. (TA)

ED 153046 08 CE015782

Evaluation and Placement. tk

Schwartz, Stuart E.

Florida Unlv., Gainesville. Coll. of Education.

.7197. 22 p : Photographs throughout booklet may not reproduce well: For

related documents see CE 015 749-754

Sponsoring Agency: Office of Education (CHEW). Washington, /3.C.

6ureau No.: 498AH60166

Grant No.: 0007604050

EDRS Price - MFOI/PCOI Plus Postage.
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Language: English

Document Type: CLASSROOM MATERIAL (050)

Journal Announcement: R1ESEP78

' One of five booklets designed to help vocational education teachers and

administrators relate more effectively to handicapped students in their classroomsk

this booklet discusses the role of medical, social, educational, and psychological

tests In estimating a handicapped student's potential and in designing an appropriate

vocational program. Specific topics discussed include Vie following: work evaluation

programs, work evaluation systems, work exPerience Programs, work experience settings,

advisory committed, and advisory council. A self-test Is included for pre- and post
test evaluation. (IA)

ED 179570 TM009850

Correlation of School Instructional Materials to the Social and

Peevocational Information Battery:

Texas Education Agency, Austin. Learning Resource Center.

May 1979 62 p.
, ).

EDRS Price - MF0I/PC03 Plus Postage.

Language: English

Documedt Type: TEACHING GUIDE (052);

BIBLIOGRAPHY (131)

Geographic Source: U.S./Texai

Journal Announcement: RIEAPR86

Government: State
.

Selected.curtticula and instructiohal resources aee correlated to items within each

subtest of the Social and Prevocationai Information Battery (SPIB). SPIO tests

Include: purchasing habits; budgeting; banking; job-related behavior; Job search

skills; home management; health care; hygiene
Ill

d grooming; and functional, sign

reading. The selections are representative of terials available comeerVally to

train handicapped students and are intended as guidelines In developing individualized

Education Programs (IEP). The information is contained In three columns: (I) the name
of the SPIB subtest and related items; (2) namer curricula related to the test

itemsy and (3) instructional retources which pertain to a subskill In theetest area.'

The columns for currigula and resources are not interrelated but each.is relevant to

the test area. Bibliographic information on the curricula and publishers' addresses

are appended: (MH)
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Alley, G.R., and Foster, C. Nondiscriminatory testing 0 minority
and exceptional children. Focus on Exceptional Children, 1978,

1-14.

Alley and Foster review the issues.involved in assessing minority and handicapped
persons fairly, and make reccamendations concerning ways to insure that tests are,
administered in ways which do not-discriminate unfairly.

Bierows, T.S., Campbell, P.B., Slaughter, B.A., and Trainor, M.L.

Psycho-educational diagnostic services for learning disabled

youths: Research koCedures. 'Omaha!, Nebraska: Creightcm
University, 1977.

This document outlines the diagnostic,procedures that are being employed In a
research and demonsteation prcsram that is investigating the relationship between
specific learning disabilities ind juvenile ..definguents. The documentation of the
procedure that was followed will be useful to researchers, clinicians and others
who are concerned with making'determinations regWding the presence of learning
disabilities in adolescents.

Bolton, B. (Ed.). HandboOk of meaSurement and evaluation in rehabilitation.

Baltimore, Maryland: University Park Press, 1976:

Seventeen chapters in this editekd volume were prepared by experts In

psychometrics, clinical assessment, and counselor education' each designed to
cover a different aspect of psygological measuresent as applied in the evaluation
of disabled clients. There is a chapter on outcome measurement and one on
assessment of counselcr performance.

4 1
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Carlson, L.A. The nexus: Test results to insight fa' remedibtice. San Rafael,

California: Academic Therapy, 1973.

,etr'

Thi-s -work Is a 9u-I debt:it* ties-trod to.--hisl-p--teacherts UntW-T-starild-moreabout -commonly

used standardized tests Zihd assist them in interpreting scores. The author

stresses information which would be helpful In relating test results to remedial

plans.

Dr4oe, B.C., and Mugaas, H.D. The USES testing program. In B. Bolton
(Ed.). Handbook of measurements and evaivation in rehabilitation'.

Baltimore: University Park Press, 1976.

Tills Is a look at the test research program services provided by the United States
0:-EmOOyment Service. Explored are various types of occupational tests used, and

,

--their speciallzed application to different handicapped grimes, nemely, the deaf,

the mentally retared and the educationally deficient.

Giles, M.T. Individuai lezirning disabilities: Classroom screening

instrument. Adolescent level: Grades 4 thoubh412. Administration
and scoring manual with remedial suggestions. Evergreen, tolorado:
Learning Pathways, Inc. 1973.

The purpose of this soreehing instrument is not to diagnose, but to provide

preliminary and very early rdentification of students with possible learning
problems. _ It Is Intended to help the teaOher assess the areas in which a student

may be having learning difficulties.

42
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Reschly, Nom-biased assessment pnd school :psychology. ,

Des Moines, Iowa: Department of Public Instruction, Pupil

Personnel Service Branch, 1978.

This publication addressed the topic of non -discriminatorY assessment. The

issues which led to the leg!Slation, judicial inquiry, and directives from- federal

and state abencies regarding non-biased assessment are discussed and implicit

assumptions clarified. Most important are the specific recommendations which

reflect an attempt to provide a guide to school psychofogists. The concern here

Is tO insure quality In assesiment for-all children including non-biased .

assessment with minority persons.

SCannell, D.P. A positive view-of standardized tests. Focus on Exceptional-

Child...en, 1978, 10 (5), 1-10.

Scannel presents a case for the use of stimdardized tests In educational planning

sand programming. In so doing, hemakes It clear that standardized tests are not

perfect tools,, and points out several reasons why this Is so: a) a teStts value

Is influenced largely by the skill With which people interpret and use test

results;.b) tests only sample the domain they claim to measure; c) they are

neither complete nor infallible instruments; d) they do not tap innate student

Characteristics; and e) they do measure all the topics of importance cr, interest

to schools and Individuals.

Singerland, B. Why wait fa- o criterion of failure. Cambridge, Massachusetts:

Education Publishing Service, Inc., 1974.

This booklet briefly describes the school systems can, through early

screening, identify students with 1Øfguage development disabilities .(wealmess In

auditory, viSual or kinesthetic fu ion). The report illustrates how schools can

provide preventative instruction tailored to the needi of this population- within

the economy of normal classroOm settings.

4 3
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DePertment of Health, ducatio and Welfare. Resurge 179: Manual
for identifying, class ing and serving the disadvantaged and handi-
capped under the vodational education amendments of 1976 (P.L. 94-482).
Mast:Mgt On, D.C.: U.S. Dept_ Of Health,,Education and We !fere, 1979

The purpose of tMs publication is to Fr ovide resource information for State staff
in planning, implementirig and evaluating programs$ and services for students.with

,Apecial needs: The documint is also designed to serve as a, basis for
compatibi I ity in reporting enrol lments and other pertinent information about
Vocational educat-lon programs for special needs students.

,
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APPENDIX A: SCHOOL RESOURCES AND THE SPECIAL NEEDS STUDENT

An example of the possible coordination of school resources for the handicapped

student is deptcted on the following diagram.

_

SCHCOL RESOURCES AND THE SPECIAL NEEDS STUDENT

VOCATIONAL EDUCATION

41,Instructor(s)

Individuailzed

1 Supportive
I Personnel

7111

.

. Instructional-
jeaaher Aide

. Job placement
Coordinator
Vocational Guidance
Personnel
Work Experience

and Comop
Coordinator'

SPECIAL EDUCATION
- .

Special Education
Instructors

Resource room
,teacher

Special Oassroon
.teacher

Supportive I
Personnel

Reading
Specialist
Social worker
Speech therapist
Language-math
SpeciarIst.
Special Teacher
Consultant
Interpreter-
Brlinguist
Work-Study and
Prevocational
Coordinator

.

Industrial Arts
General. business
Home ecopomics

Basic AcademlO
instructor

Math teacher
lenguage-English.
Teacher

Note: Adapted by permission from Phelps and Lutz, Career Exploration and Preparation,
for the Sgecial Needs Learner. Boston: Atlyn and Bacon, 1977.

49 . 46



APPENpIX B: TEN VOCATIONAL 'EVALUATION SYSTEMS

Comprehensive Occupational
Assessment and Training
System (COATS) ,

Nester Evaluation System
(N.E.S.)

Goodwill Industries.
120 South Ashland'Blvd.
Chicago,_11. 6060

Jewish Employment and '
Vocational,Service(JEVS)
Work Samples

Jewish Employment And
Vocational Service
1913 Walnut Street
Philadelphia, PA 19103

McCarron-Dial Work
Evaluation System

Commercial Marketing
Enteeprises

11300 North Central
Dallas, TX 7523)

it.

Four major components: Living Skills, Work Samples,
Job Match'ing System, and Employability Attitudes.
Work samples can be adtlinistered in one audiovisual
station, are individualized, lelf -paced, computer
scored, and assess,the individual's (nterest,
performance capability, and general behavior,
relative to Job clusters such as: sates,food
preparation, barbering/cosmetology, small engines.

Based on the Data-People-Things levels of tSe D.O.T.,
this system consists of twenly-six separate tests
meAsuring tenty-eight independent ability factors.
Performance tests can be administered in five hours by
a competent technician who has been forMally trained
in use of the system in two three-day sessions in
Chicago. Test reAults can be processed by the

'computer center alid the prtntout relatet results to
Job possibilities listed tn the D.O.T.

The twenty-eight work saMples in this.system-were
originally intended for use with culturally.disad-
vantaged youth but have aido'been successfullyused
with many physically, emotionally; and Mehtally
handicapped Ihdividuals. Exposes students to a
variety of vocational possibilities. Also relates
findIngs,to D.O.T. A two-week,training session is
required for those whq purchase the system:.

System aitempts.to assess the ingIvIdualls,ablilty to
function in one of five program areas: day care,, work .

activities, extended sheltered employment, transitional .

sheltered employment, and community employment. 'The
first three factors can be assessed in one day. TWo
.weeks of systematic obseryation in a work;setting are
required lor the other-fwo factors. Training of one to
:No weeks is required.

51
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MICRO-TOWER ,

Institute for CripOled
& Disabled

340 East Twenty-Fourth Street
New York, NY 10010

The Singer Vocational
Evaluation System

Singer Education Division
80 Commerce Drive
Rochester; NY 14623

. .

Talent Assessment Program
(T.A,P.)

Milton Nighswonger
7015 Colby Avenue
es Moines, IA 50311

e

A cile-stop cassette tape unif presents.the
instructions, and a photobook is used to illustrate
related occupations and various steps within the'
thirteen work samples for individuals with mild
(educable) retardation thr6Ugh the normal range;
adolescents, and adults. The work samples are: bottle
capping and packing,,grephics illustration, making
change, message taking, zip coding, -pairoll computation,
electronic connector assembly, record checking,
blueprint reading, filing, want ads comprehension, mall
sorting, and lamp assembly. A learning pertod-IS
permitted before evaruation - -an appealing
feature for'individuals with learning problems. -

The entire evaluation takes three to five days.

.1,

Reading Is not required as this system uses audiovisual
techniques to transmit instructions at a series of
sampling stations. Some of the work stations are:
saMple making; bench assembly; drafting; eleCtrical
wiring; plumbing and pipefitting; carpentry and
woodworldng; refrigeration, heating, and oir
conditioning; soldering,and-welding; sates processing:
needle work; cooking and baking; small engine service)
medical service;.. cosmetology; data calculation and
recording; sell testing; photo.lab technician; and
production machine operating. Each system measures both
interest and aptitude. Training In adminis1ratia0 is
not required but strongly suggested.

This system of ten wcrk samples was developed to assess
the individualtsfunctional characteristics applicable

?

to work In industri I, technlcai, and ser`v arice eas. .-

Several. individuals sgan be tested at the-same time...and
tbe test,can be adm nistered In about two hour":
Directions are given orally. The systamonsists of ai
battery of perceptual and dexterity tasts that measure
fine and gross finger dexterity, visual-and tactile

.

discrimination, and retention of detail. TrainIng is
required to use the systeM -and_takes one and a.half
days: ......
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The Valpar Component Work
Sample Series

655 N. Aivernon Way
Tucson, AZ 85716

'Vocatitonal Information arid
Evaluation Work Samples

(VIEWS)

Jewish Educationalland:
Vocational Service

1913 Walnut StaAet. .

Philadelp61a; PA 19193

Wide-Range Employment Sample
Test (WREST)

'Guidance Associates of
'Delaware

1526 Gilpin Avenue s

Wilmington, DE 19806

41,

The sixteen work 'samples are: sMall tools, size dis-
'crimlnation, numerical sorting, uppier extremity range
of motion, clerical comprehension and Naipar CorOccation
aPfitude, independent problem solving, multilevel
sorting, simulated assembly, whole body range of mOtion,
trkdevel measurement, eye-hand -foot.coordination,
soldering-and inspection, money handling, ihtesrated
peec performance, eleCtrical circuitry and print
reading,.and drafting. The'samples are keyed to the
-Worler Trait Arrangement on,the D.O.T. Two weeks of
'trainIni.are recommended bUt noi7F17.571red.

Consists of a battery of hands-on activities in a s,
simulated work environment to assess work potential of
persons withlearning.disabilities and Mental
retardation. Does not require reading ability, and-
incorporates the use of demonstratIon, practice,and

.repeated instruction to gain insight into the individual
kiecning style and relates it'tb future instructkmel
experiences. Reveals chanes in learning and perform-
ance quality and,rates while assessing vgcational
potbilti81. 'Training In the system Is required.

- --
Its primary purpose is to evaluatedexterity and
percegtual abilities: Consists of ten work samples:
single and ddubie folding, pasting, ipbeling,,and..
stuffing; stapling; bottle RacNaging; rice measuring;
'screw assenbly; tag stringing; swatch pasting;
collating; color and shade matching; and pattern making.
Administration time Is about,one and one half hours fa-
individuals and two hours for Sroups. Industrial norms,
short administration time, and precise instructions-are
its strengths. ,Useful for moderately and mildly limite4
persons. No tratning Is required for its purchase.
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